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This strategy reflects the clear vision and values of The Societas Trust (the Trust) in ensuring ‘Great Learning Opportunities for All’.  Our Trust works within the 

context of earned autonomy, shared decision making and structured school to school support.  Our focus is on supporting continuous improvement and the 

pursuit of excellence for all within the Trust.  Our approach recognises that each setting has important complementary roles in securing this excellence, and that 

the sharing of strengths across the Trust which, combined with a shared intolerance of underachievement, will lead to improved educational outcomes for all 

children served by Societas.   

Key Principles 
 

This strategy is underpinned by two key principles: a shared responsibility and commitment to high standards by all Societas stakeholders; and that all are signed 
up to continuous improvement and development of best practice to support a rise in standards.  
 

A shared responsibility for high standards means: 

 working in partnership with all stakeholders including our Members, Directors and Local Governors; 

 a drive to raise standards and outcomes of all children and young people in each Societas setting; 

 ensuring parents, carers and pupils have the information they need; 

 valuing and encouraging openness, transparency and accessibility as pre-requisites for a shared learning and continuously improving system; 

 ensure that all educational providers are of the best quality and are well placed to deliver high quality provision for all children and young people; 

 secure and develop high quality leadership and management at all levels in the system, including at Board and Local Governance levels; 

 promote and develop high quality teaching and learning, overcoming barriers to educational achievement and ensuring early intervention; 

 aligning the work of a range of professionals to promote young people’s achievement and well-being, working in partnership with social and health 
colleagues to meet the broader needs of children and families alongside their educational needs. 

 

A commitment to high standards means: 

 working in partnership with pupils, parents, carers and all Societas leadership and management (including Members, Directors and Local Governors) and 
other stakeholders, to ensure coherent and consistent challenge to each setting in the aim to provide the highest quality of education; 

 on-going analysis and evaluation of comprehensive data sets from each setting to inform challenge and improvement priorities; 

 securing the inclusion, participation and engagement of all children and young people in all aspects of their education and ensuring that their voice is 
heard; 

 providing core briefings and professional development opportunities in the light of locally identified needs and statutory requirements; 

 celebrating and signposting effective practice; 

 offering appropriate support and challenge to each other and being prepared to be challenged when it is evident that standards are not high enough and 

quality of provision is not good enough. 
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Procedures and Guidance 

Rationale – to identify strengths and areas for continued development 

Each Societas setting has delegated responsibility for their individual improvement, however, each also recognises the collective responsibility of meeting the 
needs of all Societas’ pupils and understands that this can be achieved better together.  The Directors’ Board, through its Education Committee, has the 
responsibility to oversee the effectiveness of each setting to ensure a coherent and strategic approach to educational improvement, where every child receives a 
good education.    
 
The Directors’ Board, through its Education Committee, is therefore expected to: 

 Establish improvement capacity by ensuring that there is sufficient internal capacity to support all settings, including those that are underperforming; 

 Identify the improvement needs of all settings and ensure appropriate solutions to meet those needs; 

 Supporting and deploying leadership in order to lead the process of change, secure baseline expectations, co-ordinate the integrations of additional 
sources of support and build relationships with local communities; 

 Ensure access to effective practice and expertise at all levels (e.g. Wider School to School Partnerships, Teaching Schools, External Consultants e.t.c.); 

 Monitor improvements in outcomes and review changes in the quality of provision.  
 
 

How do we do this?  
 

The Education Committee is responsible for identifying the improvement needs of all settings and ensuring appropriate solutions to meet those needs.  In order 
to do this, the Academy Performance Review (APR) Process (See Appendix 1), a shared process (involving leaders from the Trust, each setting and external 
partners), establishes the various strengths, needs and/ or potential risks, of each setting in accordance with agreed Key Performance Indicators (using both 
quantitative and qualitative data) as detailed in Appendix 2. Progress towards achieving the KPIs is highlighted under the following categories or ‘Strand Criteria’ 
(See Appendix 3):  

 Highly Effective         

 Effective 

 Area for Focus 

 Cause for Concern  

 
The APR process allows the Trust to be proactive in building upon the strengths across the Trust and identify any support needs in order to ensure rapid 
improvement.  This process also works at individual setting level by securing accurate setting self-evaluation judgements. 
 

Following the analysis of the information/evidence provided during the termly APR, a collective judgement of the degree of risk against each performance 
indicator is given in line with the agreed ‘Strand Criteria’ (see Appendix 2 Strand Criteria).  In the summer term, an overall collective judgement is made using the 
same criteria and is reported to the Directors’ Board.  
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This review also determines the level of autonomy, challenge and support to be provided to each setting going forward.  The aim is not to predict a future Ofsted 
outcome but to be clear about the setting’s current level of performance, strengths (capacity) and areas improvement.   The intention is to have an objective, 
externally validated and quality assured, view of: 
 

 the quality of education in each Societas setting,  

 the level of strength and capacity within the trust,  
 
What do we do with this information? 
 
The Education Committee uses this information to ensure capacity and tailor support, internal and external, to allow the Executive Board to carry out its function 
in meeting the needs of all settings. 
 
The Executive Board, overseen by the Education Committee, has delegated responsibility to use the APR outcomes to undertake a shared planning process that 
results in the Trust’s Strategic Development Plan / Education Improvement Plan.  The plans outlines both collaborative projects, with joint training and expertise 
sharing that involves all / some settings across the Trust, and also bespoke support for individual / group settings, as appropriate. Following implementation, the 
outcomes are shared and monitored on a half termly basis by the Executive Board as outlined in the strategic development plans.  
 
Information from the APR process also informs targets for each setting, which are then used in Headteacher performance management reviews and to monitor 
setting performance.  Individual setting improvement activity is also scrutinised by the Local Governing Boards of each setting, with Trust representatives having 
oversight of this work.   
 
Research and evidence is used to inform improvement work where appropriate, as is Peer to Peer support. Shared practices, which support improvement, are 
co-designed resulting in some areas of standardisation across the Trust (where appropriate). 
 
Supporting Underperforming Academies 
 
The role of the Executive Board, overseen by the Education Committee, is to ensure that there is sufficient internal capacity to support all settings, including 
those that are underperforming.  Due diligence of new schools is also undertaken; this includes school improvement scrutiny as well as other areas. The capacity 
to support might be drawn from the other settings, the central team or externally; however, it will always include credible, experienced leaders who can 
diagnose a school’s needs and coordinate the improvement efforts of the team.  Capacity to support underperforming settings is based on the ratio between 
Societas Trust settings that are able to offer school improvement capacity and the settings that need their support (4:1).  
 
Where underperformance is identified, and the Trust has capacity to support, a forensic analysis of school improvement needs is undertaken by the Trust 
leaders, using the due-diligence, APR Process or other processes deemed necessary.  The information gathered provides an initial outline of the needs of the 
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individual setting and of the types of improvement support that will need to be put into place.  A bespoke development plan, which details how leadership will 
be supported and deployed that also outlines the access to effective practice and expertise at whole school and classroom level, is drawn up.  This process is 
undertaken by the Trust leaders, setting leaders and Chair of the LGB as appropriate.  
 
Monitoring the progress of academies at risk  
 

Regular reviews of progress including scrutiny of pupil assessment data; visits and periodic formal reviews are undertaken.  These mechanisms, also, continue to 
inform the allocation of central resources by the Education Committee to the settings requiring additional support.  The level of autonomy will also be evaluated 
as part of this process.  
 
Headteachers, other Senior Leaders and Chairs of Governors of any Societas Setting assessed at risk, or judged not to be making appropriate progress, will be 
invited to meet with the CEO and Chair of the Education Committee to discuss the matter.  On the basis of the evidence presented and conversations at these 
meetings, recommendations will be made to the Directors’ Board about: 

 The capacity of the Setting to make the necessary improvements; 

 A review of the degree of challenge; 

 The commissioning of any further support identified at the meeting; 

 The need to take further actions including possible intervention. 

Settings Causing Concern overall 
 

Settings are likely to be considered at risk of intervention if: 
 

“Unacceptably low standards of performance” is evident. This includes:  

 Standards below the current national floor target, on attainment and progress of pupils;  

 Coasting schools 

 Low standards achieved by disadvantaged pupils;  

 A sudden drop in performance;  

 Sustained historical underperformance;  

 Performance of pupils (including disadvantaged pupils) unacceptably low in relation to expected achievement or prior attainment.  
 

Any school/setting in an OFSTED grade 4 category is automatically rated as high risk and a setting causing concern. Evident in the above is the extension of this 
rating to any setting likely to require improvement at the next inspection. 
 

Identification as a setting causing concern will trigger a series of actions to support, challenge and, where necessary, intervene so that the issues causing concern 
can be fully identified and remedied in the shortest possible time. 
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Appendix 1 
 

APR PROCESS – 2 YEAR CYCLE 2019/20 – 2020/21 

Each APR will commence with a focus on progress against areas for development at last visit. 

WHEN FOCUS  TIME/PROCESS HOW - triangulation over time 

AUTUMN 2019 QUALITY OF EDUCATION –  

IMPACT 

Evaluate what pupils have learned.  

 

‘knowing more, remembering more’ 

SEND & PP achievement/progress 

Pupils’ reading (age-appropriate)  

Preparation for next stage of education 

½ DAY DATA ANALYSIS 

½ DAY VISIT 

½ DAY WRITTEN RECORD 

Data analysis (pre-visit) – evaluation including 

performance of key groups 

 

Discussion with SLT 

Meet with leader of reading 

Learning walk phonics/reading 

Listen to readers 

Pupil discussion with English books 

SPRING 2020 QUALITY OF EDUCATION –  

INTENT & IMPLEMENTATION 

Evaluate the school’s educational intent – what end points 

the curriculum is building towards and how it is planned. 

 

Evaluate how the curriculum is taught at subject and 

classroom level and how this contributes to the school’s 

curriculum intentions. 

½ DAY PREPARATION (INCLUDING 

SEF)  

1 DAY VISIT 

½ DAY WRITTEN RECORD 

Discussion with SLT 

 

Discussion with subject leader* (*deep dive 

subject related) 

*Long term planning 

*Learning walk 

*Pupil interviews  

*Work scrutiny 

* Teacher discussions 

SUMMER 2020 PERSONAL DEVELOPMENT 

Explore the range, quality and take-up of extra-curricular 

activities, explore curriculum subjects incl. RE, PSHE, 

British values through the curriculum, assemblies and 

½ DAY PREPARATION (INCLUDING 

SEF) 

½ DAY VISIT 

Discussions with SLT 

Discussion with subject leaders* 

Discussions with staff 
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wider opportunities, character education… ½ DAY WRITTEN RECORD Pupil interviews 

Work scrutiny – PSHE/RE/British values 

AUTUMN 2020 QUALITY OF EDUCATION – IMPACT 

(as above) 

½ DAY DATA ANALYSIS 

½ DAY VISIT 

½ DAY WRITTEN RECORD 

Data analysis – outcomes 

 

Discussion with SLT 

Meet with leader of mathematics 

Learning walk 

Pupil discussion with maths books 

SPRING 2021 BEHAVIOUR & ATTITUDES 

Evaluate how leaders and staff create a safe, calm, orderly 

and positive environment in the school and the impact this 

has on the behaviour and attitudes of pupils.  

INCLUDING: 

Culture, attendance and punctuality, application of 

behaviour and attendance policies, school analysis of pupil 

behaviour over time, exclusion effectiveness, pupil 

attitudes to learning, bullying, discrimination, peer-on-

peer abuse, e-safety... 

½ DAY PREPARATION (INCLUDING 

SEF) 

1 DAY VISIT 

½ DAY WRITTEN RECORD 

Discussion with SLT  

Learning walk - School and classroom 

environment 

Observations of pupils and adults (in class and 

out) 

Discussion with staff 

Discussion with pupils 

Attendance and punctuality evidence 

School analysis of pupil behaviour over time 

incl. exclusion effectiveness  

SUMMER 2021 LEADERSHIP & MANAGEMENT 

Evaluate how leaders, managers and those responsible for 

governance ensure that the education that the school 

provides has a positive impact on all of its pupils.   

 

Including: high and consistent expectations, leader’s focus 

on education, CPD effectiveness, effective teaching, 

parental engagement, work-load and well-being of staff, 

use of PP, effectiveness of role of leaders and governors 

and creating a safeguarding culture.  

½ DAY PREPARATION (INCLUDING 

SEF) 

½ DAY VISIT 

½ DAY WRITTEN RECORD 

Discussion with leaders 

Discussion with governors 

School based evidence – e.g. questionnaires, 

audits… 

Meet any NQTs  
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EXTERNAL/PEER EVALUATION CYCLE  

Must Review of Safeguarding (full external audit) Once every 4 years Report available to APR 

Must Review of Governance (full external audit) Once every 4 years Report available to APR 

Must Review of Quality of Education (full external audit) Once every 4 years Report available to APR 

Must Review of School Improvement Priority area(s)…  

e.g. Leadership/SEND/EYFS/PP/EAL/subject area 

Once every 4 years Report available to APR 

Other Peer reviews – any area Host Led  

Other Website compliance check  Recommended annually  

Other Safeguarding check e.g. SCR/personnel Recommended annually   
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Appendix 2 
Academy Performance Review (2019/20 - 2020/21) 

 

X PRIMARY ACADEMY PERFORMANCE REVIEW 
 

Autumn 2019 - The quality of education – IMPACT 
Spring 2020 - The quality of education – INTENT & IMPLEMENTATION 

Summer 2020 - Personal development 
 

Autumn 2020 - The quality of education – IMPACT 
Spring 2021 - Behaviour and attitudes 

Summer 2021 - Leadership and management 

QUALITY OF EDUCATION (Autumn 2019) 
 

Descriptors IMPACT  
Evaluate what pupils have learned.  
(How – Seen in progress and attainment results, incl. SEND & disadvantaged, work scrutinies, pupil discussions – ‘knowing more, 
remembering more’, pupils’ reading (age-appropriate,) preparation for next stage of education.) 
 

1. Pupils develop detailed knowledge and skills across the curriculum. 
2. Outcomes from national tests meet Government & Trust expectations? 
3. Pupils are well prepared for their next stage of education.  
4. Pupils with SEND achieve the best possible outcomes. 
5. Pupil’s work across the curriculum is of good quality. 
6. Pupils read widely and often, with fluency and comprehension appropriate to their age. 
7. Pupils apply mathematical knowledge, concepts and procedures appropriately for their age.  

 

Commentary (with evidence) IMPACT  
 

1. Pupils develop detailed knowledge and skills across the curriculum. (Visit 1 – not evaluated) 
 
2. Outcomes from national tests meet Government & Trust expectations? 

 
3. Pupils are well prepared for their next stage of education.  

 
4. Pupils with SEND achieve the best possible outcomes. 

 
5. Pupil’s work across the curriculum is of good quality. 

 
6. Pupils read widely and often, with fluency and comprehension appropriate to their age. 

 
7. Pupils apply mathematical knowledge, concepts and procedures appropriately for their age.  
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Agreed key strengths and 
development areas 

Strengths: 
  

 
Areas for Development: 
 

 

QUALITY OF EDUCATION (Spring 2020) 
 

Descriptors 
 

INTENT  
Evaluate the school’s educational intent – what end points the curriculum is building towards and how it is planned. 
(How – Discussion with senior and subject leaders. Planning.) 
 

1. The curriculum is broad and balanced, including in Y6. 
2. The curriculum clearly sets out the knowledge and skills that pupils will gain at each year/phase. 
3. The curriculum is coherently planned and sequenced so that new knowledge and skills build on what has been taught before and 

towards its clearly defined end points.  
4. The curriculum reflects the school’s local context by addressing typical gaps in pupils’ knowledge and skills. 
5. The curriculum is well-designed, ambitious and relevant to meet the needs of the school community (incl. SEND & disadvantaged.) 
6. The curriculum offers a broad range of opportunities, experiences and knowledge to enable pupils to succeed in life; to become 

educated citizens.  
(Knowledge and cultural capital ‘It is the essential knowledge that pupils need to be educated citizens, introducing them to 
the best that has been thought and said and helping to engender an appreciation of human creativity and achievement.’) 

7. The curriculum is purposeful and enables pupils to use acquired knowledge to develop increasing fluency and independence. 
8. The curriculum is designed and taught so that pupils read at an age appropriate level. 

 
IMPLEMENTATION  
Evaluate how the curriculum is taught at subject and classroom level and how this contributes to the school’s curriculum 
intentions. 
(How – Seen in teaching/books/pupil and teacher discussions.  Informed by discussions with curriculum leaders about content 
(incl. long term planning) and pedagogical content knowledge of teachers and what is done to support them.)  
 

1. The curriculum is taught and assessed in a way that supports pupils to build knowledge and to apply knowledge and skills. (T) 
2. Teachers have good subject knowledge and present subject matter clearly. (T) 
3. Teachers check pupils’ understanding systematically, they identify misconceptions accurately and provide clear, direct feedback. (T) 
4. Teachers adapt their teaching as necessary. (T) 
5. Teachers ensure that pupils embed key concepts in their long-term memory and are able to apply them. (T) 
6. Over time, teaching enables pupils to remember content and to integrate new knowledge into key concepts and ideas. (T) 
7. Leaders and teachers use assessment well to inform teaching. (L & T) 
8. Teachers create an environment that focuses on pupils. (T) 
9. Teachers select resources that support a coherently planned and sequenced curriculum. (T) 
10. Teachers set pupils work that is challenging, enabling them to reach and exceed their potential. (T) 
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11. Reading is prioritised, gaps are addressed quickly and effectively; books connect closely to pupils’ phonetic knowledge. (T) 
12. There is a sharp focus on younger children developing the phonics knowledge and language comprehension necessary to read. (T)  
13. Reading is sequentially taught and enables children to develop fluency, confidence and enjoyment. (T) 
14. Teachers’ own speaking, listening, writing and reading of English supports pupils in their language and vocabulary development. (T) 

 

Commentary (with evidence) INTENT  
1. The curriculum is broad and balanced, including in Y6. 
2. The curriculum clearly sets out the knowledge and skills that pupils will gain at each year/phase. 
3. The curriculum is coherently planned and sequenced so that new knowledge and skills build on what has been taught 

before and towards its clearly defined end points.  
4. The curriculum reflects the school’s local context by addressing typical gaps in pupils’ knowledge and skills. 
5. The curriculum is well-designed, ambitious and relevant to meet the needs of the school community (incl. SEND & 

disadvantaged.) 
6. The curriculum offers a broad range of opportunities, experiences and knowledge to enable pupils to succeed in life; to 

become educated citizens.  
(Knowledge and cultural capital ‘It is the essential knowledge that pupils need to be educated citizens, introducing them to 
the best that has been thought and said and helping to engender an appreciation of human creativity and achievement.’) 

7. The curriculum is purposeful and enables pupils to use acquired knowledge to develop increasing fluency and 
independence. 

8. The curriculum is designed and taught so that pupils read at an age appropriate level. 
 
IMPLEMENTATION  
 

1. The curriculum is taught and assessed in a way that supports pupils to build knowledge and to apply knowledge and 
skills. (T) 

2. Teachers have good subject knowledge and present subject matter clearly. (T) 
3. Teachers check pupils’ understanding systematically, they identify misconceptions accurately and provide clear, direct 

feedback. (T) 
4. Teachers adapt their teaching as necessary. (T) 
5. Teachers ensure that pupils embed key concepts in their long-term memory and are able to apply them. (T) 
6. Over time, teaching enables pupils to remember content and to integrate new knowledge into key concepts and ideas. (T) 
7. Leaders and teachers use assessment well to inform teaching. (L & T) 
8. Teachers create an environment that focuses on pupils. (T) 
9. Teachers select resources that support a coherently planned and sequenced curriculum. (T) 
10. Teachers set pupils work that is challenging, enabling them to reach and exceed their potential. (T) 
11. Reading is prioritised, gaps are addressed quickly and effectively; books connect closely to pupils’ phonetic knowledge. 

(T) 
12. There is a sharp focus on younger children developing the phonics knowledge and language comprehension necessary to 

read. (T)  
13. Reading is sequentially taught and enables children to develop fluency, confidence and enjoyment. (T) 
14. Teachers’ own speaking, listening, writing and reading of English supports pupils in their language and vocabulary 

development. (T) 
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Agreed key strengths and 
development points 
 

 

Strengths: 
  

Areas for Development: 

 

PERSONAL DEVELOPMENT (Summer 2020) 

Descriptors 
 

Evaluate the school’s intent to provide for the personal development of all pupils. Evaluate the school’s provision for SMSC. 
 
Most significant elements include: responsible, respectful citizens, deepening pupils’ understanding of British Values, promoting 
equality of opportunity, developing pupils’ character, confidence, resilience and knowledge to keep mentally healthy, enabling 
pupils to recognise online and offline risks to their well-being, dangers of mobile technology and social media, how to keep 
physically healthy, understand age-appropriate relationships, developing an awareness of employment and aspirations, preparing 
for the next phase of education.  
 
(How – the range, quality and take-up of extra-curricular activities, explore curriculum subjects incl. RE, PSHE, British values 
through the curriculum, assemblies and wider opportunities, character education, discussions with pupils, leaders and staff, work 
scrutiny.) 
 

1. The extensive personal development of all pupils is promoted, offering experiences within and beyond the curriculum.   
2. The curriculum provides for pupils’ broader development.  Spiritual, moral, social and cultural development is of a high quality. 
3. The curriculum and the school’s effective wider work support pupils to be confident, resilient and independent.   
4. The school prepares pupils to be physically and mentally healthy.   
5. The school prepares pupils to have an age-appropriate understanding of healthy relationships. 
6. The school provides a wide range of opportunities to identify and develop pupils’ talents and interests.  Pupils appreciate these and 

make good use of them. 
7. Pupils are prepared effectively for life in modern Britain and have a secure understanding of British Values. 
8. Equality of opportunity and diversity is promoted effectively, with pupils understanding and respecting difference. 
9. Pupils understand how to be responsible, respectful citizens who contribute positively to society. 
10. Pupils know how to discuss and debate issues and ideas in a considered way. 
11. The school provides good quality, meaningful opportunities for pupils to encounter and aspire to the world of work. 
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Commentary (with evidence) 1. The extensive personal development of all pupils is promoted, offering experiences within and beyond the curriculum.  
  
2. The curriculum provides for pupils’ broader development.  Spiritual, moral, social and cultural development is of a high 

quality. 
 

3. The curriculum and the school’s effective wider work support pupils to be confident, resilient and independent.   
 

4. The school prepares pupils to be physically and mentally healthy.   
 

5. The school prepares pupils to have an age-appropriate understanding of healthy relationships. 
 

6. The school provides a wide range of opportunities to identify and develop pupils’ talents and interests.  Pupils appreciate 
these and make good use of them. 

 
7. Pupils are prepared effectively for life in modern Britain and have a secure understanding of British Values. 

 
8. Equality of opportunity and diversity is promoted effectively, with pupils understanding and respecting difference. 

 
9. Pupils understand how to be responsible, respectful citizens who contribute positively to society. 

 
10. Pupils know how to discuss and debate issues and ideas in a considered way. 

 

11. The school provides good quality, meaningful opportunities for pupils to encounter and aspire to the world of work. 
 

Agreed key strengths and 
development points 
 
 

Strengths: 
  

Areas for Development: 
  

 

 

QUALITY OF EDUCATION (cont.) Autumn 2020 
 

Descriptors IMPACT  
Evaluate what pupils have learned.  
(How – Seen in progress and attainment results, incl. SEND & disadvantaged, work scrutinies, pupil discussions – ‘knowing more, 
remembering more’, pupils’ reading (age-appropriate,) preparation for next stage of education.) 
 

1. Pupils develop detailed knowledge and skills across the curriculum. 
2. Outcomes from national tests meet government expectations. 
3. Pupils are well prepared for their next stage of education.  
4. Pupils with SEND achieve the best possible outcomes. 
5. Pupil’s work across the curriculum is of good quality. 
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6. Pupils read widely and often, with fluency and comprehension appropriate to their age. 
7. Pupils apply mathematical knowledge, concepts and procedures appropriately for their age.  
 

Commentary (with evidence) IMPACT  
1. Pupils develop detailed knowledge and skills across the curriculum.  
 
2. Outcomes from national tests meet government expectations. 

 
3. Pupils are well prepared for their next stage of education.  

 
4. Pupils with SEND achieve the best possible outcomes. 

 
5. Pupil’s work across the curriculum is of good quality. 

 
6. Pupils read widely and often, with fluency and comprehension appropriate to their age. 

 
7. Pupils apply mathematical knowledge, concepts and procedures appropriately for their age.  

 

Agreed key strengths and 
development areas 

Strengths: 
  

 
Areas for Development: 

  
 

 

BEHAVIOUR AND ATTITUDES (Spring 2021) 

Descriptors Evaluate how leaders and staff create a safe, calm, orderly and positive environment in the school and the impact this has on the 
behaviour and attitudes of pupils.  
 
(How – School and classroom environment, observations of pupils and adults (in class and out), discussions with leaders, staff 
and pupils, attendance and punctuality evidence, application of behaviour and attendance policies, school analysis of pupil 
behaviour over time, exclusion effectiveness, pupil attitudes to learning, school culture, bullying, discrimination, peer-on-peer 
abuse, e-safety...) 
 

1. The school has consistently high expectations for pupils’ behaviour, conduct and respect for others, across all aspects of school life. 
2. Expectations for pupils’ behaviour are commonly understood and applied consistently and fairly.  
3. Pupils’ behaviour and conduct is positive. 
4. Pupils are committed to their learning, are resilient to setbacks and take pride in their achievements.  
5. Leaders support all staff well in managing pupil behaviour.  
6. Leaders, staff and pupils create a positive environment in which bullying, aggression, discrimination and derogatory language are 

never tolerated. 
7. If bullying, aggression, discrimination and derogatory language do occur, they are dealt with quickly and effectively.  
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8. Pupils have high attendance and come to school on time. When this is not the case, the school takes appropriate and swift action. 
9. Fixed-term and internal exclusions are used appropriately. Reintegration is effective.  
10. Permanent exclusion is used appropriately, as a last resort.  
11. Relationships among pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe. 
12. Leaders have created a culture in which staff know and care about pupils and are able to evaluate and respond to the particular 

needs of individuals and groups, including pupils, parents and staff, in order for them to be successful. 
 

Commentary (with evidence) 1. The school has consistently high expectations for pupils’ behaviour, conduct and respect for others, across all aspects of 
school life. 

 
2. Expectations for pupils’ behaviour are commonly understood and applied consistently and fairly.  

 
3. Pupils’ behaviour and conduct is positive. 

 
4. Pupils are committed to their learning, are resilient to setbacks and take pride in their achievements.  

 
5. Leaders support all staff well in managing pupil behaviour.  

 
6. Leaders, staff and pupils create a positive environment in which bullying, aggression, discrimination and derogatory 

language are never tolerated. 
 

7. If bullying, aggression, discrimination and derogatory language do occur, they are dealt with quickly and effectively.  
 

8. Pupils have high attendance and come to school on time. When this is not the case, the school takes appropriate and swift 
action. 

 
9. Fixed-term and internal exclusions are used appropriately. Reintegration is effective.  

 
10. Permanent exclusion is used appropriately, as a last resort.  

 
11. Relationships among pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe. 

 
12. Leaders have created a culture in which staff know and care about pupils and are able to evaluate and respond to the 

particular needs of individuals and groups, including pupils, parents and staff, in order for them to be successful. 
 

Agreed key strengths and 
development areas 

Strengths: 
  

 
Areas for Development: 
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 LEADERSHIP AND MANAGEMENT (Summer 2021) 

Descriptors 
 

Evaluate how leaders, managers and those responsible for governance ensure that the education that the school provides has a 

positive impact on all of its pupils.  Including: high and consistent expectations, leader’s focus on education, CPD effectiveness, 

effective teaching, parental engagement, work-load and well-being of staff, use of PP, effectiveness of role of leaders and 

governors and creating a safeguarding culture.  

 

(How – discussions with leaders and governors, school-based evidence e.g. questionnaires, discussions with staff and pupils.)  

 

1. Leaders demonstrate an ambitious vision and high expectations for what all pupils can achieve. This is realised through strong 

shared values, policies and practice. 

2. Leaders focus on improving teachers’ subject, pedagogical and pedagogical content knowledge over time to enhance the teaching 

of the curriculum and use of assessment. (Impact – positive outcomes.) 

3. Leaders create coherence and consistency across school ensuring effective teaching and consistent expectations. 

4. Leaders at all levels are effective in their respective roles. 

5. Leaders have high ambitions for all pupils and the use of Pupil Premium is founded on good evidence. 

6. The governors are effective in discharging their core functions: strategic direction and vision; robust accountability for educational 

performance and oversight of financial performance. 

7. The governors ensure that the school fulfils its statutory duties e.g. Equality Act 2010; safeguarding. 

8. Leaders create an inclusive culture so that pupils successfully complete their programmes of study. 

9. Leaders engage parents and the community thoughtfully, in a way that supports pupils’ education. 
10. Leaders take into account the workload and well-being of staff whilst developing the quality of the workforce. 
11. Leaders protect staff from bullying and harassment. 

 
 Detail any on-going disciplinary/capability issues.  

 
 

Commentary (with evidence) 1. Leaders demonstrate an ambitious vision and high expectations for what all pupils can achieve. This is realised through 
strong shared values, policies and practice. 

 
2. Leaders focus on improving teachers’ subject, pedagogical and pedagogical content knowledge over time to enhance the 

teaching of the curriculum and use of assessment. (Impact – positive outcomes.) 
 

3. Leaders create coherence and consistency across school ensuring effective teaching and consistent expectations. 
 

4. Leaders at all levels are effective in their respective roles. 
 

5. Leaders have high ambitions for all pupils and the use of Pupil Premium is founded on good evidence. 
 

6. The governors are effective in discharging their core functions: strategic direction and vision; robust accountability for 
educational performance and oversight of financial performance. 
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7. The governors ensure that the school fulfils its statutory duties e.g. Equality Act 2010; safeguarding. 

 
8. Leaders create an inclusive culture so that pupils successfully complete their programmes of study. 

 
9. Leaders engage parents and the community thoughtfully, in a way that supports pupils’ education. 

 
10. Leaders take into account the workload and well-being of staff whilst developing the quality of the workforce. 

 
11. Leaders protect staff from bullying and harassment. 

 
 Detail any on-going disciplinary/capability issues. 

 

Agreed key strengths and 
development points 
 
 

Strengths: 
  

Areas for Development: 
  

 

OTHER FACTORS 

Descriptors 
 

For example: 

1. Leadership effectiveness 
2. Governance effectiveness 
3. Changes in leadership 
4. Safeguarding concerns 
5. Achievement of vulnerable groups 
6. Financial stability and effectiveness of decision making 
7. Ofsted rating 
8. Exclusion and attendance concerns 
9. Complaints 
10. Pupil mobility 
11. Pupil numbers 

Commentary (with evidence)  

Agreed key strengths and 
development points  

 

         
      

Highly Effective  

Effective  

Area for focus   

Cause for Concern  

 
  



18 | P a g e  
 

Appendix 3 
 

Strand 1 – Highly Effective Strand 2 - Effective 

 

Strand 3 – Area for Focus 

 

Strand 4 – Cause for Concern 

Standards 

 GLD achievement consistently in 
line or above national. 

 EYFS ‘exceeding’ standards in all 
R/W/M are in line or above 
national. 
 

 EXS in KS1 consistently in line or 
above national in R/W/M. 

 GDS in KS1 in line or above 
national in all subjects (R/W & M.) 

 KS1 science in line or above 
national. 
 

 EXS in KS2 consistently in line or 
above national for R/W/M 
combined attainment. 

 EXS in KS2 in line or above 
national in R/W & M subjects. 

 EXS in Science in line or above 
national. 

 EXS in GPS consistently in line or 
above national. 

 School consistently above 65% 
floor standard – (R/W/M 
combined.) 

 GDS in KS2 in line or above 
national for R/W/M combined 
attainment. 

 GDS in KS2 in line or above in all 
subjects.  

 GDS in GPS consistently in line or 
above national. 

 

Standards 

 GLD attainment mostly in line with 
national. 

 EYFS ‘exceeding’ standard in R, 
W or M in line with national. 

 
 

 EXS in KS1 mostly in line with 
national in R/W/M.  

 GDS in KS1 in line with national in 
some subjects (R/W or M.) 

 KS1 science in line with national. 

 

 EXS in KS2 in line with national for 
R/W/M combined attainment.  
 

 EXS in KS2 mostly in line with 
national for R/W/M attainment as 
individual subjects.  

 EXS in science in line with 
national. 

 EXS in GPS in line with national. 

 School mostly in line with 65% 
floor standard – (R/W/M 
combined.) 

 GDS in KS2 in line with national 
for R/W/M combined attainment. 

 GDS in KS2 in line with national in 
some subjects (R/W or M.) 

 

 GDS in GPS in line with national.  

Standards 

 GLD attainment below national but 
improving. 

 EYFS ‘exceeding’ standard below national 
in some areas for R/W or M but showing 
improvement. 
 

 EXS in KS1 below national but showing 
improvement in R/W/M. 

 GDS in KS1 below national in some 
subjects but improving. 

 KS1 science below national but improving. 
 
 

 EXS in KS2 below national but improving 
for R/W/M combined attainment. 

 

 EXS in KS2 in line with national in one or 
more subject areas. (R/W or M) 

 EXS in science below national but 
improving. 

 EXS in GPS below national but improving.  
 

 School within 5% of 65% floor standard – 
(R/W/M combined.). 

 

 GDS in KS2 below national for R/W/M 
combined attainment. 

 GDS in KS2 below national in two or more 
subjects.  

 

 GDS in GPS below national. 

Standards 

 GLD below national and not showing 
improvement. 

 EYFS ‘exceeding’ standard in R/W/M 
below national and not showing 
improvement. 
 

 EXS in KS1 below national and not 
improving. 

 GDS in KS1 below national and not 
improving. 

 KS1 science well below national. 
 

 

 EXS in KS2 well below national and not 
improving for R/W/M combined attainment. 

 

 EXS in KS2 well below national in some or 
all subjects. 

 EXS in science well below national. 
 

 EXS in GPS well below national. 
 

 School well below national floor standard 
of 65% (R/W/M combined.) 

 

 GDS in KS2 well below national for R/W/M 
combined attainment. 

 

 GDS in KS2 well below national in two or 
more subjects. 

 GDS in GPS well below national. 
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Progress by the end of KS2 

 Well Below Average 

(in bottom 10% of all 
schools) 

Below Average 

(in bottom 20% of all 
schools) 

Average 

(tbc) 

Above Average 

(in top 20% of all schools) 

Well Above Average 

(in top 10% of all schools) 

Reading      

Writing      

Maths      

 

Achievement Outcomes Criteria 

Highly Effective Effective Area for Focus Cause for Concern 

Standards are consistently in line or above 
the national with progress at least average. 

Standards are below the national but 
showing improvement with progress that is 
consistently above average 

Standards are below the national with 
progress that is consistently well above 
average.  

Standards are in line or above the national 
with progress at least average. 

Standards are below the national but 
showing improvement with progress that is 
above average 

Standards are below the national with 
progress well above average. 

Standards are below the national with 
average progress. 

Standards are well below the national with 
progress that is above average. 

 

Standards are below the national and not 
improving with progress that is below or well 
below average.  

 

 

Other risk factors may be taken into account to evaluate the current position of school at any point in the APR process. 

e.g. 

- Leadership effectiveness 
- Governance effectiveness 
- Changes in leadership 
- Safeguarding concerns 
- Achievement of vulnerable groups 
- Financial stability and effectiveness of decision making 
- Ofsted rating 
- Exclusion and attendance concerns 
- Complaints 
- Pupil mobility 
- Pupil numbers 

 
 Key: 

EXS – Expected standard 

GDS – Greater depth standard 

R/W/M – reading, writing, mathematics 

GPS – Grammar, punctuation, spelling 

Well below =  10% 

Below = 4 to 9% less than national 

In line = within 3% of national 

 


