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This Strategy reflects the way the Societas Trust intends to work within the context of organisational autonomy, focusing on supporting continuous 

improvement and the pursuit of excellence for all within the Trust.  Our approach recognises that each academy has important complementary roles in securing 

this excellence and that the sharing of strengths across the Trust which, combined with a shared intolerance of underachievement, will lead to improved 

educational outcomes for all children served by Societas.   

Key Principles 
 

This strategy is underpinned by two key principles: a shared responsibility and commitment to high standards by all Societas stakeholders; and that all are signed 
up to continuous improvement and development of best practice to support a rise in standards.  
 

A shared responsibility for high standards means: 

 working in partnership with all stakeholders including our Members, Directors and Local Governors; 

 a drive to raise standards and outcomes of all children and young people in each Societas academy; 

 ensuring parents, carers and pupils have the information they need; 

 valuing and encouraging openness, transparency and accessibility as pre-requisites for a shared learning and continuously improving system; 

 ensure that all educational providers are of the best quality and are well placed to deliver high quality provision for all children and young people; 

 secure and develop high quality leadership and management at all levels in the system, including at Board and LGB levels; 

 promote and develop high quality teaching and learning, overcoming barriers to educational achievement and ensuring early intervention; 

 aligning the work of a range of professionals to promote young people’s achievement and well-being, working in partnership with social and health 
colleagues to meet the broader needs of children and families alongside their educational needs. 

 

A commitment to high standards means: 

 working in partnership with pupils, parents, carers and all Societas leadership and management (including Members, Directors and Local Governors) and 
other stakeholders, to ensure coherent and consistent challenge to each academy in the aim to provide the highest quality of education; 

 on-going analysis and evaluation of comprehensive data sets from each academy to inform challenge and improvement priorities; 

 securing the inclusion, participation and engagement of all children and young people in all aspects of their education and ensuring that their voice is heard; 

 providing core briefings and professional development opportunities in the light of locally identified needs and statutory requirements; 

 celebrating and signposting effective practice; 

 Offering appropriate support and challenge to each other and being prepared to be challenged when it is evident that standards are not high enough and 

quality of provision is not good enough. 
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Procedures and Guidance 

Rationale – to identify strengths and areas for continued development 

Each Societas academy has delegated responsibility for their own improvement. Each academy within the Trust believes that it can meet the needs of all its pupils 
better together.  The Directors’ Board has the responsibility to oversee the effectiveness of each academy to ensure a coherent and strategic approach to 
educational improvement, where every child receives a good education.   The Directors’ Board, through its Education Committee, is therefore expected to: 

 Continue to monitor, support and  challenge the CEO and Education Director 

 Continue to broker/commission support and to intervene, where appropriate, making use of our preferred list of Independent Educational Professionals 
(EIPs); 

 Consider a range of possible support solutions that include: 
o The use of accredited providers; 
o School to school partnerships both from within the Trust and/or outside of it as appropriate; 
o Networking; 
o The use of National Leaders of Education (NLE), Local Leaders of Education (LLE), National Leaders of Governance (NLG) and Local Support Schools; 
o The use of the skills and expertise present in effective and rapidly improving schools/settings; 
o The balanced and appropriate use of national support programmes alongside bespoke, targeted and differentiated programmes to meet local and 

individual needs; 
o The consideration of a range of leadership (including governance) solutions; 
o Use of all available data and local intelligence, together with any Ofsted judgements, to produce an overall school/setting improvement assessment 

via termly performance review of each academy (APR). 
 

In order to achieve and facilitate improvement and provide an appropriate degree of challenge, the Directors’ Board will use the information about each 
academy to judge the degree of concern.  At present, this is defined as: 

 Factors which would indicate the possibility of falling into an Ofsted category; 

 EYFS standards falling below national expectations and that rates of progress for children are likely to be  lower than expected 

 Falling below the current floor target. Currently, schools will be above the floor if pupils make sufficient progress across all of reading, writing and 

mathematics or if more than 65% of them achieve the national standard in reading, writing and mathematics.   Sufficient progress will be calculated using 

a value-added measure from KS1 to KS2.  

 A significant proportion of pupils not achieving age-related expectations or making expected and better progress;  

 Vulnerability as measured against a range of key performance indicators such as significant financial or HR issues that might impact on effectiveness (see 

APR Framework Appendix 1). 
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How do we do this?  
 

The Education Committee is responsible for undertaking the identification of Societas academies that are causing concern.  The following data/information 
(database) will form the basis of a termly performance review of each academy (APR) to help inform this decision: 
 

 Headline performance measures for end of KS2 2017: average ‘good level of development ‘ in EYFS; average progress made by pupils in reading, writing 
and mathematics and the percentage of pupils achieving both  the national standard, and greater depth,  in reading, writing and mathematics at the end 
of key stage 1 and key stage  2;  

 End of Key Stage assessments and test results – attainment and progress measures for all children, by gender, disadvantaged pupils, special educational 
needs, and other relevant vulnerable groups. 

 Identification of schools below KS2 DfE floor standard, number of years below the floor, proximity to the floor. 

 Trends in pupil performance over time; 

 Most recent Ofsted outcomes and trends taking account of two previous inspections; 

 Most recent ED reports; reports from any external providers; 

 Changes in leadership, taking account if new or acting Headteachers and/or significant transition in leadership beyond the Headteacher; 

 Accreditations of leaders, for example those schools where Headteachers are accredited Local or National Leaders of Education, or those Headteachers 
recognised as System Leaders;   

 Concerns about the effectiveness of local governance raised by Ofsted or other sources (e.g. External Reviews of Governance);  

 Information received directly from academies or governors. 
 

The Termly Academy Performance Review (APR) 
 
The CEO and Education Director will conduct a termly performance review (APR) of each academy using a comprehensive range of key performance indicators to 
determine academy effectiveness (see Appendix 1).  This review also determines the level of challenge and support to be provided to each academy going forward.  
The aim is not to predict a future Ofsted outcome but to be clear about the academy’s current level of performance / improvement.   The intention is to have an 
honest and objective view of the quality of education in each Societas academy and to be proactive in providing bespoke and tailored support to ensure rapid 
improvement. 
 

Following the analysis of the information/evidence provided during the APR, a collective judgement of the degree of risk against each performance indicator will 
be given in line with the agreed ‘Strand Criteria’ (see Appendix 2 Strand Criteria).  In the summer term, an overall collective judgement will be made using the 
same criteria.  This judgement will then be externally moderated. 
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What do we do with this information? 
  

The APR will be used by the Education Committee to make judgements about the standards, achievement and progress and the quality of provision in each 
academy.  These judgements are not exclusively based on pupil outcomes.  This analysis enables the Committee to undertake an annual and holistic ‘health check’ 
of all academies in order to ensure its views are robust, evidence based and externally moderated. 
 

Where a Societas Academy is identified overall as being ‘vulnerable’ (cause for concern – Appendix 2 Strand 3), the CEO and Education Director will meet with the 
Headteacher and Chair of the Local Governing Board to discuss the matter.  Support may be commissioned where such need is identified in negotiation with the 
school.  A support plan will then be written with measurable success criteria which will be reviewed, half termly by the academy with support from the Education 
Director, or an external adviser, where appropriate.  This process will continue throughout the year where the academy will be expected to address identified 
priorities.  Throughout the year, the CEO and Education Director will monitor and evaluate the progress being made by academies through regular visits and the 
APR. Clear judgements about progress will be made within the Education Directors termly reports to the Education Committee.  Emerging concerns will also be 
shared with the Directors’ Board. 
 
Monitoring the progress of academies at risk  
 

The Directors’ Board has a responsibility, normally through the Education Committee, to rigorously monitor the progress being made by any Societas academy 
causing concern and to ensure that they are appropriately challenged to bring about rapid and sustained improvements. The CEO and Education Director will 
scrutinise the evidence provided via the APR and identify those academies making at least expected progress, but more importantly those academies not on track 
to either make the improvements necessary or meet targets set for attainment and progress.  Headteachers, other Senior Leaders and Chairs of Governors of any 
Societas Academy assessed at risk or judged not to be making appropriate progress, will be invited to meet with the CEO and Education Director to discuss the 
matter.  On the basis of the evidence presented and conversations at these meetings recommendations will be made to the Directors’ Board about: 

 The capacity of the Academy to make the necessary improvements; 

 A review of the degree of challenge; 

 The commissioning of any further support identified at the meeting; 

 The need to take further actions including possible intervention. 

Academies Causing Concern overall 
 

Academies are likely to be considered at risk of intervention if: 
 

“Unacceptably low standards of performance” is evident. This includes:  

 Standards below the current national floor target, on attainment and progress of pupils;  

 Coasting schools 

 Low standards achieved by disadvantaged pupils;  

 A sudden drop in performance;  

 Sustained historical underperformance;  
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 Performance of pupils (including disadvantaged pupils) unacceptably low in relation to expected achievement or prior attainment.  
 

 

Any school/setting in an OFSTED grade 4 category is automatically rated as high risk and an academy causing concern. Evident in the above is the extension of this 
rating to any academy likely to require improvement at the next inspection. 
 

Identification as an academy causing concern will trigger a series of actions to support, challenge and, where necessary, intervene so that the issues causing 
concern can be fully identified and remedied in the shortest possible time. 
 

To support effective intervention, the Directors’ Board, through its Education Committee, co-ordinates the deployment of identified support, which may include 

the use of expertise from other academies in the TRUST, the Education Director, additional specialist education consultants, National leaders of Education (NLE) 

or lead practitioners as appropriate and National Leaders of Governance (NLG),  Peer to Peer Support. 
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 Appendix 1 - Academy Performance Review (2017/2018) 
 

[ACADEMY NAME] PERFORMANCE REVIEW  
 

Autumn APR checks – outcomes (ASP), personal development and safeguarding 
Spring APR checks – outcomes (Current data), quality of teaching, learning and assessment 

Summer APR checks – all sections / external moderation 

OUTCOMES FOR PUPILS 
 

ATTAINMENT 

Attainment Descriptors 
(Headline data Term 1 and Term 
3) 
EYFS, Y1 phonics 
KS1 and KS2. 
(Most current figures are the 
emerging 2017 figures) 
 

1. Attainment in EYFS is at the national average for a Good Level of Development (GLD) 71% in 2017. 

2. Attainment in Y1 phonics is at the national average of 81% in 2017. 

3. Attainment at the end of KS1 is at the national average of 75% (RD), 68% (WR).and 75% (MA) at the expected level. 

4. More able pupils are attaining in line with their peers nationally with Greater Depth (GD) at national levels- 25% (RD), 16% (WR) 

and 20% (MA). 

5. Attainment at KS2 is broadly in line with national- combined score of 61%, 71% (RD), 76% (WR), 75% (MA), and 77% SPAG. 
6. More -able pupils are attaining in line with their peers nationally with GD at national levels: 25% (RD), 18% (WR), 23% (MA) and 

31% SPAG. (2017 emerging). 
7. Trend of improvement in attainment over the last 3 years 

8. School has met attainment targets that it has set. 

 

Commentary (with evidence)  
 
 
 

Agreed key strengths and 
development points 

 

 

PROGRESS 

Progress Descriptors 
(from starting points) 
With ref to headline data Term 1 
and Term 3, Other year groups 
also in Term 2 and Term 3. 

1. EYFS children are making expected/better than expected progress from their baseline on entry. 
2. KS1 pupils are making expected/ better than expected progress from their GLD scores. 
3. KS2 pupils are making expected/ better than expected progress from their KS1 scores. 
4. KS2 pupils do not have average progress of below -5 (RD), -7 (WR) and -5 (MA). 
5. Groups of pupils (gender, PP, SEN etc) are making at least expected progress. 
6. Targets met for % of pupils at ARE (age related expectations). 
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Commentary (with evidence)  

 Agreed key strengths and 
development points 

 

QUALITY of TEACHING, LEARNING and ASSESSMENT 
 

Descriptors 1. The teachers’ standards are being met. 
2. Teachers show secure subject knowledge and lessons are well planned. 
3. Teaching assistants are deployed effectively. 
4. Teachers develop pupils’ reading, writing, mathematics and communication skills effectively across the curriculum. 
5. In EYFS and KS1 the teaching of phonics is effective. 
6. Assessment, both oral and written, is effectively used to help pupils improve. 
7. Parents receive regular information about how well their child is progressing. Homework is well linked to current work. 
8. Continuity is given when staff are absent. 
9. The teaching profile is one of mostly good or better teaching over time. 

Commentary (with evidence)  
 
 
 

 Agreed key strengths and 
development points 
 
 

 

PERSONAL DEVELOPMENT, BEHAVIOUR and WELFARE 

Descriptors 
 

1. Overall attendance is at or above 96%. 
2. Persistent absence has improved or is below national. 
3. Pupils are punctual in arriving at school. 
4. Pupils behave well. Exclusions are rare. 
5. Pupils ’spiritual, moral, social and cultural development (SMSC) ensures they are equipped to be thoughtful, caring citizens in 

school, and the wider community. 
6. Pupils develop an effective understanding of how to be healthy and safe. 
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Commentary (with evidence)  
 

Agreed key strengths and 
development Points 
 

 

 LEADERSHIP AND MANAGEMENT  

Descriptors 
 

1. Clear vision, ambition and strategic direction. 
2. Staff feel well supported and there is a good team spirit. 
3. Accurate self-evaluation. 
4. The school improvement plan is centred on the correct priorities. 
5. Senior leaders show clear capacity to improve the school further/ maintain current quality of education. 
6. Monitoring of all areas of school life is robust and leads to improvements for pupils. 
7. Performance management and professional development are effectively used to improve teaching. 
8. Broad and balanced curriculum (including extra- curricular) helps pupils in all aspects of their learning. It is designed to be relevant 

to the needs of pupils in this school. 
9. Links with parents and the community are well-developed. There are few complaints. 
10. The school’s website and SCR is compliant. 
11. Pupils’ SMSC and fundamental British values are well promoted. 
12. Leaders promote equality of opportunity. 
13. Leaders protect pupils from radicalisation and extremism. 

 

Commentary (with evidence)  
 
 
 

Agreed key strengths and 
development points 
 
 
 
 

 

SAFEGUARDING 

Descriptors 1. Safeguarding is effective. 
2. Governors regularly check that the school’s safeguarding arrangements are effective. 

Commentary (with evidence)  
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Agreed key strengths and 
development areas 

 

GOVERNANCE 

Descriptors 
 

1. Governors hold leaders stringently to account. They both support and challenge the school. 
2. Governors participate in rigorous performance management of the headteacher. 
3. Governors make regular visits to monitor all aspects of school life. 
4. Governors have an accurate view of the strengths, development areas and key actions of the school. 
5. There has been an ERG within last 2 years? 
6. All recommendations of the ERG have been actioned? 

Commentary (with evidence)  
 
 
 
 

Agreed key strengths and 
development Points 

 
 
 
 
 

 

BUDGET 
 

Descriptors 
 

1. School/setting does not have significantly large surpluses or a deficit budget (>5%). 
2. Leadership engages with budget planning/strategic vision and future planning. 
3. Appropriate allocation of resources to priorities for improvement and linked to pupil outcomes. 
4. Funding for pupil premium, primary PE and sports and SEN is appropriately spent. There is careful oversight of this by the 

governors. 
5. All Trust finance policies and procedures have been adopted by the LGB and adhered to. 
6. Financial monitoring information is uploaded to Dropbox by the Business Manager in line with the approved schedule (i.e. monthly) 

and in a timely fashion. 
7. External and Internal Audit recommendations have been observed and actioned. 
 

Commentary (with evidence)  
 
 
 
 

Agreed key strengths and 
development points  
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OTHER FACTORS 

PUPIL NUMBERS 

Descriptors 
 

1.  Decline or growth in pupil numbers over 3 years 

2. Significant changes to demographics / catchment  

3. High in-year migration 

Commentary (with evidence)  

 

Agreed key strengths and 
development points  

 

 

MISCELLANEOUS 
 

EG- Staff on competency plan, 
complaints about conduct, 
building concerns etc 
 

 

Commentary (with evidence) 
 

 

Agreed key strengths and 
development points 
 

 

SUPPORT GIVEN TO OTHER SCHOOLS 

Commentary (with evidence)  

MAIN STRENGHTS AND AGREED DEVELOPMENT POINTS 

Commentary (with evidence) 
 

OVERALL JUDGEMENT (Summer Term) 

Commentary (with evidence)  
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Appendix 2 - Categorisation within Strands  
Strand 1 

Good or Outstanding 

Strand 2 

Requiring improvement in some areas 

Strand 3 

Requiring Improvement 

Strand 4 

Ofsted category or below floor target 

 Standards in EYFS are in line or 
above national expectations. 

 Rates of progress for EYFS 
children are at least good. 

 Schools in line with or above 
national averages at end of KS1 in 
reading, writing and mathematics. 

 Progress from the end of EYFS is 
good or better. 

 School is in line with or above 
national averages at the end of 
KS2 in reading, writing and 
mathematics. 

 Schools above the floor target for 
national standards at end of KS2 
in reading, writing and 
mathematics combined and in 
line with or above national 
averages. 

 Schools in line with or above 
national averages for ‘expected 
progress’. 

 School/setting graded by Ofsted 
as good or better for overall 
effectiveness in the last 2 years. 
(if applicable). 

 At least good for outcomes and 
leadership. 

 Schools above national 
attainment and/or in the top two 
quartiles for pupil progress.   

 Pupil Premium gaps are 
diminishing against other 
upils.Progress of vulnerable 
groups is at least good. 

 Standards in EYFS are in line with 
national expectations. 

  Rates of progress for EYFS children 
are in line with national. 

 Schools in line with national averages 
at the end of KS1 in reading, writing 
and mathematics. 

 Progress from the end of EYFS is at 
least at the expected level. 

 School is in line with national averages 
at the end of KS2 in reading, writing 
and mathematics. 

 School meets the floor target for 
national standards at the end of KS2 in 
reading, writing and mathematics 
combined, and in line with national 
averages. 

 Schools in line with national averages 
for expected progress in reading, 
writing and maths. 

 Attainment and progress through the 
Foundation Stage and KS1 is 
inconsistent. 

 Progress of vulnerable groups is in 
need of improvement.   

 Schools/settings where there has been 
little improvement in rates of pupil 
progress over the last 3 years. 

 Standards in EYFS are in line with national 
expectations but rates of progress for 
children are lower than expected. 

 Schools below the national average at the 
end of KS1 in reading, or writing or 
mathematics. 

 Progress from the end of EYFS is below 
national. 

 Schools does not meet the 65% floor 
target for national standards at end of 
KS2 in reading, writing and maths 
combined but below national averages. 

 Schools below national averages for 
‘sufficient progress’. 

 Schools which may have dipped below 
the floor target in the last 3 years and not 
on a convincing trajectory of 
improvement. 

 Inconsistent standards across different 
subjects and key stages. 

 A trend of falling standards over the last 3 
years across any key stage.   

 Large variation in results/outcomes over 
time (vary by more than 10% year on 
year). 

 Large variation in results between English 
and Maths over several years (more than 
10% for 3 years or more).Schools/settings 
which are judged to ‘Require 
Improvement ’. 

 Standards in EYFS are below national 
expectations and rates of progress for 
children are lower than expected. 

 Schools that are below the 65% floor 
standard for national standards at end of 
KS2 in reading, writing and mathematics. 

 Schools below national averages for 
‘sufficient progress’. 

 Schools for whom the indications show 
they will be below the floor target in 
2017/2018. 

 Schools/settings who are already in 
Special Measures, Serious Weaknesses or 
a category of concern. 

 Schools/settings which have made 
inadequate progress again in a second 
external review. 

 Concerns over the leadership of the 
school. 

 


