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Why do we need Philosophy for Children?

‘Now more than ever, we need our young people to be equipped to ask questions, to
articulate ideas, to formulate powerful arguments, to deepen their sense of identity and
belonging, to listen actively and critically, and to be well-steeped in a fundamental principle
of a liberal democracy—that is, being able to disagree agreeably.’

Oracy Education Commission 2024

What is Philosophy for Children?

PAC, or Philosophy for Children, is an approach to learning and teaching that explores the
big ideas that arise in all areas of education and life experiences. It uses philosophical
dialogue and enquiry to help learners to think, speak, to listen, to learn and to live together
more effectively. Children are encouraged to think with others and to think for themselves.

Aims

Through P4C, The Societas Trust aims to develop children’s oracy, thinking and
communication skills alongside their self-esteem, and academic attainment. We believe
that the development of these skills is an essential, foundational building block to support
children in their personal development and future lives.

How is Philosophy for Children taught?

Philosophy for Children involves group discussions about ethical or philosophical topics,
such as fairness and truth. The discussions are designed to encourage children to ask
guestions, construct arguments and engage in reasoned debate

The teacher leading the session also focuses on developing P4C 4Cs thinking:

e Caring — understanding others and being respectful of different opinions.
e Collaborative — finding solutions together.

e Creative — making connections and thinking of new ideas.

e Critical — understanding what we think and why.

Our aims for P4C are:

e To create a community of enquiry

e To improve questioning and reasoning skills

e Toimprove pupils’ search for alternative perspectives and connections

e To improve critical thinking so that pupils are open to changing viewpoints
e Toimprove pupils’ outcomes in reading, maths and writing.
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The sequence of enquiry is a set process which can run over several sessions.

Each class has one hour a week dedicated to P4C (this may be divided into two 30min slots).
In EYFS, sessions can become shorter and based on impromptu discussions. Sometimes, this
may not be a discrete timetabled lesson but could be used as a method in other lessons
such as literacy for example when discussing a character’s choices in a story.

The subject matter for discussion and the stimulus is usually chosen by the teacher. The
stimulus can sometimes however be chosen by the children or led by the children’s own
learning. In each term there is a session that focuses on the School/British Values for that
term. A stimulus can be used over a period of time and does not need to just be changed
weekly.

The thinking skills being developed are broken down into four types — The 4Cs:

e Caring thinking— Listening and valuing

e Collaborative thinking— responding and supporting
e Critical thinking - questioning and reasoning

e Creative thinking— connecting and suggesting

In response to a stimulus, the children discuss and develop philosophical question to
discuss. For example, the question could be, ‘Is it ever okay to lie?’ The teacher then
facilitates a discussion around this question, explicitly teaching, modelling and practising the
following skills:

e Being agood listener

e Communicating clearly

¢ Making eye-contact

e Justifying opinions

e Defining meanings

e Questioning assumptions

o Disagreeing without being disagreeable
e Thinking hypothetically

¢ Finding examples and counter-examples

e Comparing and grouping ideas

Philosophical techniques and approaches are utilised by the teacher, through carefully
judged interventions during the session; these help to enable children’s progression in
thinking and allow individuals to share their developing and refined opinions or positions.

At the end of the session, the teacher and children reflect on the skills that they have been
developing throughout the discussion.
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Philosophy for Children sessions can also provide an opportunity for the children to discuss
their learning in other contexts — for example, a philosophical discussion may centre on a
historical artefact or a character in a story’s motivations.

We use a consistency of language and a clear progression in skills and knowledge to ensure
that there is clear progression in learning.

There are flexibilities to the session(s) however there are elements that are consistent in
order to ensure that the children gain maximum impact from the sessions.

e We ensure that children are always seated in a circle in order to help children listen
carefully and to recognise that the session is requiring deep thinking;

e The displays in the classroom are consistent across the setting to ensure that
children are supported to develop their thinking skills across the curriculum
throughout the setting. They include the following:

e AP4CTitle

e A copy of the Sequence of Enquiry (___ step philosophical enquiry model)

e Desired Language to aid sessions, e.g. question stems and response stems.

e Any work that is a stimulus (?) for an ongoing session e.g. questions, photos,
stories.

e C(lass agreed Ground Rules

Planning

Sessions are planned (Appendix A) using a consistent format based on the sequence of
enquiry (Appendix B).

Recording

The developing thinking is captured in reflection books or another format (online included)
as agreed by the academy. This allows the teacher and children to look back on progress
made in the skills being developed.

Monitoring

A P4C Governor is identified in each academy/school. Pupil, teacher and school outcomes
are measured using the SAPERE Award Scheme Criteria (Appendix C).
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Appendix A

PAC Planning Sheet — KS1 and KS2

Other Considerations:

Possible Concepts (What concepts might be encountered as you engage with this stimulus?)

Possible Questions for Enquiry

Problematising Questions (If the concepts listed above do come up, what questions could you ask to
develop the children’s understanding of them?)

Possible Initial Responses (What statements might the children make as a quick response during the
enquiry, possibly seeking to undermine the enquiry?)
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EYFS P4C Planning Sheet

Stage Title Details including language use Time

1. Ready (Creating
Ideas)

stimulus and
thinking time

2. Set (Creating
Questions)

Question
Making

3. Go (Creating
dialogue)

Enquiry and
review
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Appendix B: Sequence of Enquiry

Pick

Evaluate

Share expectations about the ethos of the session and
share a stimulus

Ask questions about the stimulus and ask questions
about each other’s questions (air the questions)

Pick a philosophical question (or questions) for further
discussion

Explore a range of responses to the question(s) by
including a variety speakers - prioritise breadth

Refine those responses, by encouraging arguments in
support of promising answers - prioritise depth

Evaluate the enquiry and the ethos in light of the
expectations set, and look ahead to next time
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Appendix C: SAPERE Award Scheme Criteria

P

'"-‘_"':"F r Rr_"ll Criteria for measuring pupil, teacher and school outcomes

SAPERE PHILOSOPHY FOR CHILDREN (P4C) SCHOOL AWARD CRITERIA

Emerging practice BROMIE LEVEL | SILVER LEVEL GOLD LEVEL
PUPILS - How well are they doing P4C?
PAC ground rules have Pupils are supposte Pupdk are Farniliar with the 4C Pupils can set and revise thear
Bullding a besn discussed developing £ thinking maodel, contributing owr 4L focws fo prent
l‘.‘nmmunlty‘ Pupils have experienced applying simple 4C graund to and ressewing chass ground Pugils can demonstrate
of spamie steps aof the madel rules shaut listening, thinking rules regularly andfar examplify behaviours,
hllu&nphlul engquiry and talking tagather Pupdls understand the 10-step skills and attrtudes related
F Pupils have sxparienced Pupils are Familiar with the philesophical enguiry process to the 405
Enquiry e PAC thinking wkills 10-step philasephical enquiry (a3 approgriate to their age Pupils use the language of
dctrvitaes maded (&5 agpropriate 1o their and experience] and engage in ical enguiry and
Sarne collabarative age and experience] actiwitios to develop PAC skalls nd collaborative
behawviaurs have been der - Pupds in r L aur within
explained and are being ar uke th and beyond PAL sesia0ns
practised philesophical & Pupils demanstrate respectiul
Pupils are encourag Pupils increasingly recognise agresment and disagresment
sten to each ather and andfar model caring and
take turns to speak callabhorative bahaviour
Pupils can respond to a Pupils can ask open guestions Pupds are inoreasingly Pupils are increasingly
Questioning stimulus with philozaphical patental canfident in identifying and confident in Formulating
and Pupils can ask guestions ar can make appropriate asking open ph coherent philosophical
:ummenthg ahout the ctmulus statements which, with help, guestions where concepts guestions lcamman, central,
Pupils can frame cpen can furn inba a more are becaming mare evident contestable and cannecting)
questions or make philesophical guestion and Pupils are engaging and Pupils are invakeed inthe
appropriate ments lead to the discussion of key exploring their understanding | discussion of concepts
which, with help, can lead | concepts af concepts gL relevant L
O open Questions using anguage o
philasophical enguiry
Pupils can recognise that Pupils are able to ghve reasons Pupds are able to give reascns | Most pupils can use strang
Development | = mpartant Pupils can make smple o support a view reasans in relevant and
of Pupils can recognise a connections and relate points Pupils can connect their own meaninghul ways
philosophical simple connecticn raised ta thedr cwn experience | ideas and experiences with Mest pugils can reflect
Pupils have al Pupds can makes sample those of athers ph ically abaut their
bl distinctions ur OWT ERpIETIENCES
Pupils recognise that examples | example ar W Some pupils can identify
can help with understanding support or challenge a wiew assumptions
Pupds are beginning to build Pupdls can identify concepts Same pupils can
an exch ather's and linking concepts in their
Pupils can recognise and have discussions by others
started to talk about big Pupdls are able to recognise Pupils are able ta develop their
ideasconcepts in their différen 1 &r understanding of concepts in
discussions angu the Community of Enquiry and
There & some evidence of incther areas of thedsr learning
pupils being able to transfer Pupils recagnise the
thedr PAC skills in other areas distinction between having a
af their learning confrontational ar
constructing
discussion ir i
Pupils’ reasan-giving, reasening
and meanang-raking are visible
in other areas of earming
Pupils have been Pupis rev he class enquiry | Pupills can increasingly reflect Pupils are able to reflect and
Review and introduced ta the dea of and the v o tioipat ion upon and evaluate progress of | evaluate, as individuals an a
evaluathon splf-pyaluation, for apainst simple 4C pround rules the cormmanity and whale group, an the progress
example, they can say themsehes as individuals
how well they ar the against mone developed 4C%
class hawe listened or thinking criteria, as
contributed appropriate to their age
and experience
SAPERE | ark | abingdon | OX14 308
Kemiste | 11 : TEEISLErE Mpany 10w sapers. org uk
L SAPERE 2018
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SAPERE PHILOSOPHY FOR CHILDREN (P4C) SCHOOL AWARD CRITERIA

Fmerlhg practice BRONZE LEVEL

SILVER LEWEL

GOLD LEVEL

TEACHERS - How well are they developing their PAC skills?

& mindmiu an A mindmwm of 20% of schaal Con
Classroom teaching prafessicna staff have facilitated a plan
practice has tried out some rmanirnurn af s PAC sestions acrosy ce th
philesophical thinking aver an academic year subject area planning of P4C ses:
kills activities or part of [ v displays shaw The P4C methodalogy and The PAC methadology and
am Enquiny evid ac approach & becoming evident enquiry approach is exphicithy
in teaching and learning across used in teaching and learning
other areas of the curriculum in subject areas
& mindamwm of ane A mindmwm of 20% of schaal PAC practitioners are fiost PAC practitioners’
Facilitation teaching prafessional staff and the PAC leader have | consistently fadlitating P4C ] N Encaurs pupils
skills has started to adopt the conhdencs to Facilitate erguaries, erther in descrets ik liress
a facilitative style through | P4C sessions wessiong or within their heir chase
philesophical enguiry PAC practitioners ask open subject specialism uestions
actrvities pracedural [Socratic) PAL practition cif BAost PAL practboners use
questions te = the cennections, distin questioning and other
process af & ¥ reasans and examples strategies to suppart and
g CAr PAC practitioners model and pupils in P4C sessions challenge pupils’ thinking,
and collaborative encourage pugils to work ina | PAC practitioners suppart and explore philosoghical concepts
behian i, including caring and collaborative way encourage pupils in challenging
talking 1 pupils in ' each athers opinians using
a respeactful and rEAsans
considerate wa and disagre a » pupils” unders
Pupdls are introduced to and exampl facilitatar af the 4Cs thinking mods|
open Questioning each ¢ i ideas ko push far The PAL |eader and PALC
P4C practitioners support ding of issuas and facilitators consistenthy
pupdls to recognise these Concepis arising support pugils to challenge
practices a5 part af the PAC practitioners help pupils opirions and asswmptions,
process af enguiry identify 4Cs thanking within and to request reasans,
a philesophical enguiry evidence or examples
fram each ather
The PAC | PAC
boy Lewel 24
o explare
expErience
Some planning of PAC PAC practitioners [minimem PAC practitioners plan & series Supported by the PAC leader,
Planning 1% it 0% of schaal staff] record or cyche of P4AC & which | P4C facilitators plan a series or
evidence of uwsing a range of inchude a PAC sk cycle of P40 enquiries
starting points for enguiry EREr € consistently, sither a5 a
within simple P4C session stratet Wng ar distinet PAC sesssan or as part
planning, appropriate ta the reasaning skills exercise af a curriculwm area where
BEE range Planning reflects teacher’s philosophical cancepts are
review ard evaluation of the evidant
enguary to infarm futwre PALC is identifed in medium
Facilitation and planning of term pla g, within relevant
Lassions subject area:
The PAC leader and PAC
facilitaters plan for a broad
range af philasaphical
enguiries, exercises and
reviews

£ SAPERE 2018

W W SEDE S OFE. LUK
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c?p' P_r R r_'4l Criteria for measuring pupil, teacher and school outcomes

SAPERE PHILOSOFHY FOR CHILDREN (P4C) SCHOOL AWARD CRITERIA

Emerging practice

BRONZIE LEVEL

SILVER LEVEL

GOLD LEVEL

TEACHERS - How well are they developing their PAC skills? (cont'd)

planning af future sewsions

o PAC prac
subsequent sessions

PAC practitioners encaurage
pupils to review and
evaluate PAC together
aganst the 405

P4 practitioners share good
through pesar

and feedback,

ardinated by the PAC

A PAC leader has been Ore t=aching 3 Thie PALC l=ader and a Thie PAC leader and & minimum of
pALC identified 4 mirimium of ane P4C e P4L practitioner has
leadership for practiticner have completsd pleted the Lesel 2B including
=1 school implernent: the Leved 24, including courss repart
The PAC leader regularly courewark The PAC leader and PAC
leads PAC sessions in their The PAC leader manitars facilitator|s) suppart colleagues in
own classraom and reviews PAC across planning PAC sessions and
the schoal developing their philesophical
The PAL l=ader and P4C facilitation skills
faclitator(s) madel or The PAC leader manitors ard
5L ri philesophica reviews the o vation
UIry SESEa0mns wWith UII':" process 2 ] |.l.k
PAC practitioners ba MT/SLT
The PA4C leader eads P4LC is identified in the
twilight sessions ta maintain | performance management of the
the profile of P4C and share PAC beader|s)
good practice
The PAL leader coordinates
medium-term planning for
a cycle of PAC enguiries,
which includes P4C skill:
develapm *RErCises and
allews Far tea
Eriguiries
A manirmum of one PAC practitioners [minimiem PAC leader and P4C
Revlew and 206 of staff} review and o 1
svaluation reflect wpan thair PAC unde nding of philosophacal
seisiorg in order o infarm CONCEpLS

The PAC leader and facilitators
show an understanding of PAC
pedagogy and make connections
between PAC principbes and
general teaching
The PAC leader and PAL
fadlitators are able to accurately
an arme pugils’ dials
using the 45 as criteria a
supgoart other PAL pra
ke able to do simaarly
PAC practitioners and pupils
review PAC tagether using a range
of strategies
Peer observation is planned f
aifo

siaff progressan

aners o

Notes:

*Criteria highlighted In yellow has been met

*Criterla “requues further evidance
PAC practithoner is any teaching professional who has completed the SAPERE Level 1 P4C Foundation course and has completed a
rdribmurm of six PAC sesslons with a class or group of childran. Most will have completed the whole school Tools for Thinking together

course by the appropriate level.

PAC leader is the teacher who leads/coordinates PAC in the school. They will have completed the Leval 26 and 28 courses and
associated coursework and report by the appropriate level.
A PAC facilltabor has also completed at least SAPERE's Level 24 Advanced course and assoclated coursework. Some will have completed

the 26 course and course report.

TFTT is the whole schoaol “Tools for Thinking Together” one-day course which follows on from the Level 1 coursa.

SAPERE

D SAPERE 2018

W W . Sapere. orE. UK
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SAPERE PHILOSOPHY FOR CHILDREN (PAC) SCHOOL AWARD CRITERIA
ﬁ_‘":"F E Rr_"!l Criteria for measuring pupil, teacher and school outcomes

Emerging practice

BROMZE LEVEL

SILVER LEVEL

GOLD LEVEL

SCHOOL - How well is P4C supported across the school?

HT understands the HT and SLT show Evidence that PAC is identified | PAC is part of the long-term
Headteacher carmmiitment reguired ta tormmitment to the SAPERE as part of the school's strategic | strategy and vision for the
B SLT in ment 5 ussna bl training pathway vision and development plan school
P HT and 5LT ensure at least PAC i supparted by
o e et 20% of teadching staff within of the 5LT w
a subject area or key stage least Level 1 training
are trained to Lesel 1, HT and 5LT engure sufficient
complete six enguiries, and Lewvel 1 training across whole
apply for Level 1 certification | school or subject area
key stage
One or two teaching Team of teaching The school has had whole The school has had whole
Level of whale | professanals have trained | professianals [minimom school L 1 1 ass the
school 'IlHI'IlI'IE bo Levr] 1 20% of whool staff) hane s or subject
trained to Lewel 1 a s [secondary)
A minimurn af twa teaching
professionals, including the
PAC |=aderis], are trained at
depe reaf school | Lesel 24 and 2B and have
A minirmurn of twao teaching completed the 24 coursewoark
professionals including and 28 course regort. (Larger
the PAC leader hawve schools ar urits, far example
completed Lewvel 24 those with 3-form entry+ or
secondary will reguine four
staff trained to L24)
Ongoing yearly plan far
Lewal 4 rig is in place for
new b taff
Programme in place for whale
staff continuous professional
developmant in PAC
P4L has been raised as a P4C team share their P40 PAC sessions are observed by PAC practice & communicated
Involving the topic a practice with ather teachers fram ather schoals to parents and/or the wider
whale school talleagues Parents are made aware that commmunity
PAC leader attends network the school uses PAC Whole school palicy and vissan
groug (if available) Governors are introduced to for PAC in place and supparted
A PAC regort is sent to PAC and PAC is allocated as by governors
BoVErmors meetings at beast a respansibility for gavernar ; s PAC o ather
annualky serutinng
Some subject leader itify : PaL
phille : practice in the c
PAC opparturaties within their Subject leaders are regularly
curriculum subject: reviewing and updating how
PAC can be incorparated
within their subject areas
Sehaal shaws high profile of
PAC through various media
LT have The PAC leader identifies PAC Leasder and HT oo LT Consistent process of
Review and fered how P4L areas for development in maniter and review progress manitering and evaluation of
evaluation fit Fit within the school | P40 with HT and 5LT and in PAC facilitation across the whole schaal PAL progress in

sdendifies next steps
Limple process in place ta

school and identify next steps

Apgraed procass in pl:

aarning andfar b

for example the progression of
dCx skills

place

Consistent pracess in place to
manitt -t of P4C
learning

cudture et
of K% attainment, b
policies

SAPERE

D SAPERE 2018

| Wi . Sapers.org.uk
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Appendix 4: What to stick tight to

« Time allocation - 1 hr per week « Can be in 30min slots either
timetabled or built in when
appropriate each week

« Seated in a circle

« Led by trained staff « Could be linked to curriculum
» Baseline using Salford Reading theme but must teach in a
Test and 4Cs observation progressive way

« Agreed language progression

* Planning format using ten steps

» Display in classrooms

« Use of floor hooks to include
planning, evidence and evaluation
of 4Cs.

12



